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ABSTRACT

Teacher education is a professionally oriented activity in the sense that the skills,
attitudes, and knowledge provided herein, have a direct bearing on the teaching
assignment of teachers. The criticism of recent years on existing teacher education
program is adequate testimony that we have so far not fully succeeded to bring
available research findings to bear upon the education of the teachers. It was a survey
type of study which required the collection of data from the prospective teachers, who
had gone through the practicum experience. The data comprised of the views of
prospective teachers about practicum. A convenient sample of 400 prospective
teachers, from the institution of three universities, having practicum experience was
selected. It includes 200 prospective teachers of B.Ed. and 200 of M.A Education
program with equal numbers from both genders. M.A Education prospective teachers
were from AIOU and Punjab University, whereas B.Ed. were from AIOU and the
University of Education. The prospective teachers viewed that less cooperation and
mutual understanding exist among faculty members and cooperative teachers. The
teacher education institution and its faculty should develop a good understanding and
proper liaison with the staff of the cooperative schools for proper planning conduct and

evaluation activities of practicum programs.
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1. INTRODUCTION

The teacher is considered the nucleus of quality education throughout the world

and it is worldwide in fact accepted that no system of education can be better than its
teachers.Research over the past about four decades has suggested quality teaching as the

strongest determinant of student achievement, particularly at school level. No reform in
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education can be materialized without the active support of teachers. Therefore, any
reform agenda of educational system must prioritize on improving the quality of its

teachers.

In Pakistan Immediately after independence, the need for the quality teacher was
expressed by stating that ‘properly trained and the reasonably well-paid teaching
profession is essential to the building up of a great State’. Similarly, the Commission on
National Education 1959 asserted that ‘no system of education can be better than its
teachers’ and that ‘none of the proposed reforms will succeed unless we are able to
recruit to the teaching profession at all levels the men and women of highest abilities and

train them to the same standards as are expected in developed countries.

The National Education Policy 1979 stated that “Unfortunately the standards of
the teacher education at present seem to be on the lower ebb because of multifarious
reasons urgent need has therefore been felt to upgrade the quality of teacher education.
The National Education Policy 2009 allocated an entire chapter on ‘raising the quality of
education’. In the opening paragraph, it acknowledges teacher quality as the top most
important pillar of quality education along with the other four mentioned as curriculum
and pedagogy, textbooks’ assessment approaches and learning environment and facilities.
As a matter of fact the pedagogy, assessment approaches and to a great extent the
teaching learning environment are not independent of the teacher. They are basically

tools of a quality teacher.

One of the major findings of a published report on the Status of Teacher
Education in the Asia-Pacific region (2008) pointed to a regional trend regarding the lack
of meaningful standards and or the ability to enforce them. The countries in the Asia-
Pacific region, while extremely diverse, indicated the common problem of minimum
standards and the problem of teacher preparation. The National Education Policy 2009
outlined a number of policy measures to improve the quality of teacher education

programs and the teacher. Most significant measure:

1. Raising the minimum required qualification to BA, B.Ed. for elementary school

teachers and degree with B.Ed. for secondary school Teachers.
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2. To standardize and institutionalize the teacher training arrangement, accreditation

and certification procedures.

To improve the quality of education and raise the minimum qualification of
teachers to a Bachelor’s degree through professional training and development. The
replacement of B.Ed. one year with B.Ed. Hons. four years, the establishment of NACTE
and launching of National Professional Standards for Teachers in Pakistan (NPSTP) by
the Ministry of Education in Feb 2009, related to the ten broad areas of teaching, reflect

the concern of the Govt. for teachers, their training, and education.

The vision 2030 labeled teacher as the ‘long pole’ in the tent of the educational
system and the enlightened society. The earlier policies and plans have also used for
teachers the metaphors of ‘pivot” and ‘backbone’ of the system of education. Even after
however all these efforts and passage of such a long time the situation has not yet much
improved. The relationship between research on teacher education and the actual
classroom is much less clear and ambiguous than it needs to be. It has been
acknowledged to be every society that the prime task of the teacher is to pass on to a new
generation the school heritage of required knowledge, values norms, and skills. It is the
instrumental aspect of the teacher’s work that is frequently given the place of pride by the
society while making an assessment of their teaching role, the role which requires a great
amount of effort and responsibility for initial and in-service education and training of

teachers.

Teacher education is a professionally oriented activity in the sense that the skills,
attitudes, and knowledge provided therein, have a direct bearing on the teaching
assignment of the teachers. The criticism of recent years on existing teacher education
programs is adequate testimony that we have so far not fully succeeded to bring available
research findings to bear upon the education and training of the teachers. The links
between research on teacher education and what actually happens in classroom and
schools are almost neglected and missing. The gap between theoretical knowledge
provided in the teacher education programs and ground realities of school is widening. It

needs to be bridged by using more factual and research based knowledge for the training
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of teachers and making it a more self-conscious process.

Teaching practice is the most significant components of all pre-service teacher
education programs. It provides opportunities to the trainees to develop and improve their
professional skills and practice in the context of the real classroom. Cohen and Manion
(2001) are of the view that theory and training received in teacher training institution
prior to the first-hand experience cannot provide with answers for all the problems of
prospective teachers to be faced in the school and the classroom. The practicum exercise
provides the prospective teachers to find answers and solutions to all his questions and

problems.

This research on teacher education is particularly concerned with its practicum
programs. Live experience in a school of a new entrant has direct consequences for his
professional training, skills, interpersonal relations and attitudes. The reflection and
views of the prospective teachers regarding the practicum exercise can provide the
teacher educators, planes and the people interested in the teaching profession, valuable
first hand information for much needed change and improvement in existing teacher
education programs. This study, therefore, designed to know the views of prospective
teachers about the existing scenario of practicum programs being conducted by teacher

education institutions.
Objectives of the Study:

This study was designed to know the views of prospective teachers about the

= Role, significance, planning, and conduct of internship/practicum in teacher
education

= Role of faculty of training institutions and staff of cooperating schools
= Nature of relationship among faculty supervisors, cooperative teachers
= Pedagogical and physical environment of cooperating schools

= Methods of evaluation and feedback

2. METHODOLOGY

It was a survey type of study which required the collection of data from the
prospective teachers, who had gone through the practicum experience. The data

comprised of the views of prospective teachers about practicum. Six public sector
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universities of Punjab and their prospective teachers having practicum experience where
the population of the study. A convenient sample of 400 prospective teachers, from the
institution of three universities, having practicum experience was selected. It includes
200 prospective teachers of B.Ed. and 200 of M.A Education program with equal
numbers from both genders. M.A Education prospective teachers were from AIOU and

Punjab University, whereas B.Ed. were from AIOU and the University of Education.

A three-point rating scale consisting of 20 statements was developed. It was tried
out on a group 20 prospective teachers not included in the study. Necessary amendments
were made in the questionnaire in the light of the responses by the try out the group in
consultation with selected faculty members from University of Education and Punjab
University. Data was collected from the prospective teachers with the cooperation of the
concerned teacher education institutions. The simple percentage was used for analysis
purpose. ltem analysis was made and reliability coefficient alpha was computed on
statistical package for social sciences (SPSS). Pilot test data revealed the reliability
coefficient of hundred items test to be 0.74. It was considered acceptable according to a
thumb rule suggested by Fraenkel and Wallon (1993) that reliability of a test for research
purpose should be at least 0.70 and preferably higher. The data and its analysis are

presented in the following tables.
Data Analysis

The data were analyzed using descriptive statistics which included a comparison
of the percentages of the 20 statements. The data were presented in the tabular form of all
statements. The findings were drawn on the basis of the statistical procedure using SPSS

15.0 version.

Table 1: Distribution of the views of the prospective teachers about practicum

To great To some

Statements extent extent ey

No. | % No. % No. %

The extent of t_he significance of practicum in 383 | 95.75 | 17 495 i i
teacher education program.

Extent of cooperation and mutual understanding

between faculty & cooperative teachers. = L e 2B | A B

The extent of satisfaction with the planning of

practicum program. 252 e 12 = 2 ©
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Exteqt of involvement in the planning of i i i i 400 100
practicum program.
The extent of satisfaction with the conduct of 236 59 139 | 3475 | 25 6.5
practicum program.
The extent of satisfaction with the supervisory 054 | 635 | 41 | 3.5 5 195
practices of practicum program.
The extent of effective guidance prowded_to the 17 | 425 24 6 359 | 89.75
prospective teachers by the faculty supervisors.
The extent of consistent guidance provided tothe | o | 1575 | 53 | 1395 | 304 76
prospective teachers by the faculty supervisor.
The extent of guidance provided to the 37 | 9.5 41 11025 | 322 | 805
prospective teachers by the cooperative teachers.
Extent of consistent guidance prowd_ed to the 104 26 197 | 4925 | 99 | 2475
prospective teachers by the cooperative teachers
The extent of th_e presence of cc_)operatlve teachers 129 | 3225 | 201 | 5025 | 70 175
in the classes with the prospective teachers.
The extent to which relevant subjects are allotted
to the prospective teachers by the cooperative 61 | 15.25 | 207 | 51.75 | 132 88
schools for practicum.
The extent to which relevant classes are allotted
to the prospective teachers by the cooperative 102 | 255 64 16 234 | 58.5
schools during the practicum.
To what extent the physical environment of the
cooperative schools is encouraging during the 91 | 22.75 | 57 |14.25| 252 63
practicum.
To what extgnt the pedago_glcal enwro_nment of 123 | 3075 | 76 19 201 | 50.25
the cooperative schools suits the practicum.
To what extent regular feedback is given to 109 | 2725 | 73 | 1825 | 218 | 545
prospective teachers by the faculty supervisors.
To what extent regular feedback is given to 115 | 2875 | 70 | 175 | 215 | 53.75
prospective teachers by the cooperative teachers
To what extent proper feedback is given to
prospective teachers by the faculty supervisors. e | deze | 20 g sl | et
To extenq, proper feedback is given _to 59 | 1475 | 18 45 323 | 8075
prospective teachers by the cooperative teachers
The extent of safusfactlon of prospectlve_z teachers 154 | 385 80 20 166 | 415
with the evaluation process of the practicum.
Table 2: Program Wise Distribution of the views of the prospective teachers about
practicum
rogram To great To some Poor
prog extent extent
Statements
No. | % No. | % No. | %
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The extent of the significance of MA 193 | 965 | 7 | 35 | - -
practicum in teacher education program. B.Ed. 190 | 95 10 5 ) }
The extent of cooperation and mutual MA 30 15 | 42 21 | 128 | 64
understanding between faculty &

cooperative teachers. B.Ed. 30 | 15 | 40 | 20 | 130 | 65
The extent of satisfaction with the MA 126 | 63 | 62 | 31 | 12 | 6
planning of practicum program. B.Ed. 126 | 63 62 31 12 6
The extent of involvement in the MA - - - - | 200 | 100
planning of practicum program. B.Ed. ; ; ; ; 200 | 100
The extent of satisfaction with the MA 118 | 59 | 69 | 345 13 | 65
conduct of practicum program. B.Ed. 118 | 59 70 35 12 6
The extent of satisfaction with the MA 13 | 65 | 14 7 1173 | 865
supervisory practices of practicum

The extent of effective guidance MA 20 10 27 | 135 | 153 | 765
provided to the prospective teachers by

the faculty Supervisors_ B.Ed. 23 11.5 26 13 151 75.5
The extent of consistent guidance MA 16 8 20 | 10 | 164 | 82
provided to the prospective teachers by

the faculty Supervisors_ BEd 21 10.5 21 10.5 158 79

The extent of guidance provided to the

. - MA 49 | 245 | 101 | 505 | 50 25
prospective teachers by the cooperative

B.Ed. 55 | 275 | 96 48 49 | 245

teachers.

Extent of consistent guidance provided MA 65 | 325 | 100 | 50 | 35 | 175
to the prospective teachers by the

The extent of the presence of MA 30 15 | 105 | 525 | 65 | 325
cooperative teachers in the classes with

the prospective teachers. B.Ed. 31 | 1551102 | 51 | 67 | 335
The extent to which relevant subjects are MA 50 25 35 | 175 | 115 | 57.5
allotted to the prospective teachers by

the cooperative schools for practicum. B.Ed. 52 | 26 | 29 | 145 | 119 | 595
The extent to which relevant classes are MA 50 | 25 | 32 16 | 118 | 59
allotted to the prospective teachers by

the cc_>operative schools during the B.Ed. 50 40 35 | 175 | 115 | 575
practicum.

To what extent the physical environment MA 46 23 28 14 | 126 | 63
of the cooperative schools is

encouraging during the practicum. B.Ed. 45 | 225 | 29 | 145 | 126 | 63
To what extent the pedagogical MA 60 30 37 | 185 | 103 | 51.5
environment of the cooperative schools

To what extent regular feedback is given MA 54 27 32 16 | 114 | 57
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to prospective teachers by the faculty B.Ed. 55 | 275 | 41 | 205 | 104 | 52
SUpervisors.
To what extent regular feedback is given MA 57 | 285 | 31 | 155 | 112 | 56
to prospective teachers by the
Cooperative teachers B.Ed. 58 29 39 19.5 103 51.5
To what extent proper feedback is MA 32 16 10 5 158 | 79
given to prospective teachers by the
faculty Supervisors BEd 33 16.5 10 5 157 78.5
Table 3: Gender Wise Distribution of the views of the prospective teachers about practicum
Sl To great To some Poor

Statements extent extent

No. | % No. | % No. | %
The extent of the significance of Male | 192 | 92 | 8 4 - -
practicum in teacher education program. | rFemale | 191 | 915 | 9 4.5 - -
The extent of cooperation and mutual Male 29 145 | 39 195 | 182 | 66
understanding between faculty &
cooperative teachers. Female 31 | 155 | 43 215 | 126 | 63
The extent of satisfaction with the Male 129 | 645 | 61 | 305 | 10 >
planning of practicum program. Female | 123" | 615 | 63 | 315 | 14 7
The extent of involvement in the Male - - - - 200 | 100
planning of practicum program. Female - - - - 200 | 100
The extent of satisfaction with the Male 118 | 59 72 36 10 5
conduct of practicum program. Female | 128 | 59 | 67 | 335 | 15 | 75
The extent of satis_faction With_the Male 173 | 865 | 24 12 3 15
supervisions practices of practicum
program. Female | 181 | 90.5 | 17 8.5 2 1
The extent of effective guidance Male 20 10 24 12 156 | 78
provided to the prospective teachers by
the faculty supervisions. Female 23 115 | 29 145 | 148 | 74
Extent of effective guidance provided to Male 17 8.5 20 10 163 | 81.5
the prospective teachers by the faculty
supervisors Female 20 10 21 105 | 159 | 79.5
Extent of consistent guidance provided Male 49 | 245 | 98 49 53 | 26.5
to the prospective teachers by the faculty
supervisors Female 19 | 182 | 76 54 21 | 715
Extent of effective guidance provided to Male 62 31 | 103 | 515 | 35 | 175
the prospective teachers by the
cooperative teachers Female 67 | 335 | 98 49 35 | 175
The extent of consistent guidance Male 32 16 | 101 | 505 | 67 | 335
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provided to the prospective teachers by
the cooperative teachers.

Extent of presence of cooperative | Female 29 | 145 | 106 53 65 | 32.6
teachers in the classes with the
prospective teacher

Extent to which relevant subjects are Male 51 | 25,5 | 31 155 | 118 | 59

allotted to the prospective teacher by the
cooperative school for practicum Female 51 | 255 | 33 16,5 | 116 | 58

Extent to which relevz_;mt classes are Male 49 | 2451 29 | 1455 | 122 | 61
allotted to the prospective teachers by

the cooperative school for practicum Female 51 | 355 | 38 19 111 | 555

To what extent the physical environment Male 41 | 205 | 27 | 135 | 132 | 66
of the cooperative school is encouraging

for practicum Female 50 25 30 15 120 | 60
To what extent the pedagogical Male 60 30 40 20.5 99 | 49.5
environment of the cooperative school

suits the practicum Female 63 | 315 | 35 175 | 102 | 51

To what extent regular feedback is given Male 49 | 245 | 38 19 113 | 56.5

to prospective teacher by the faculty
supervisors Female 60 30 35 175 | 105 | 52.5

To what extent regular feedback is given Male 53 | 265 | 36 18 | 111 | 555

to prospective teachers by the
cooperative teachers Female 62 31 34 17 104 | 52

To what extent proper feedback is given Male 29 145 | 10 5 161 | 80.5

to prospective teachers by the faculty
supervisors Female 36 18 10 5 154 | 77

To what extent proper feedback is given Male 28 14 9 45 163 | 815
to prospective teachers by the ' '

cooperative teachers Female 31 | 155 9 4.5 160 | 81.5

Extent of satisfaction of prospective Male 77 | 385 | 40 20 83 | 405

teachers with the evaluation and grading
process of the practicum Female 23 23 30 17 24 | 375

All the three tables show that the distribution of gender and program wise data of
each item of the scale is almost similar & consistent. Therefore, a combined

interpretation of the tables is presented.

The analysis of data revealed that around 95% male & female prospective
teachers of both programs considered practicing of great significance for teacher training.
However around 64% male & female prospective teachers of B.Ed. & MA Education
programs viewed less cooperation and mutual understanding between faculty members &

cooperative teachers. The same% i.e64% prospective teachers were however satisfied
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with the planning of practicum, although they were not involved in its planning process.
The Tables reveal that around 60% male and female prospective teachers of both
programs were satisfied to the great extent with the conduct and supervisory practices,
whereas 35% were satisfied to some extent. The poor stratification range between 6.25
and 1.25%.

Regarding regular and effective gaudiness by faculty and cooperative teachers
during practicum, the perspective of both genders of B.Ed. & M.A Education programs
were not satisfied. The level of their satisfaction with faculty was 4% and with
cooperative teachers, it was about 11% which means the cooperative teachers were
comparatively less satisfied with the guidance of their own teachers. Tables show that
about 50% male and female teachers of both programs were satisfied to some extent with
the availability of cooperative teachers in the class. The percentage of their stratification
was to the great extent with 32%. Tables also show that prospective teachers of both
groups were not satisfied with the subject allotment and class relevance for practicum.

The percentage for both subject and class relevance was 33% and 59% respectively.

Tables show that 63% male and female prospective teachers of both programs
considered the physical environment of cooperative schools less encouraging for
practicum. Hearse 50% of them had same views about the pedagogical environment of
the school. The table indicates that about 54% male and female prospective teachers of
both programs rated the evaluation and feedback aspect of practicum by faculty and
cooperative teachers at the poor extent. Inspire of that around 60% prospective teachers
were satisfied to great or some extent of their practicum evaluation.

3. RESULTS

= The prospective teachers were of the view that the role of practicum was of great
significance for any teacher training program.

= The prospective teachers viewed that less cooperation and mutual understanding
exist among faculty members and cooperative teachers.

= The prospective teachers were satisfied to a great extent with the planning of
practicum in-spite of the fact that they had seldom been involved in this planning.

= The prospective teachers were satisfied to a great extent with the supervision
practices of the practicum program.
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= The prospective teachers were of the view that provisions of effective and regular
guidance by the faculty supervisors were poor as compared to cooperative
teacher’s in-spite of their casual presence in the classroom with the prospective
teachers.

= The prospective teachers were of the view that relevant subjects and classes were
not always allotted to them for teaching.

= The faculty supervisors and staff of cooperative schools had a routine and casual
attitude towards practicum and were least concerned with its requirements.

= The physical and pedagogical environment of the cooperative schools was less
encouraging for practicum.

= The evaluation and feedback process of practicum was less satisfactory and
effective.

= There were no apparent differences in above conclusions on the basis of program
and gender of the prospective teachers.

4. CONCLUSION

The analysis revealed very interesting results. The understanding of prospective
teachers about the significance of practicum and stratification with its planning, conduct,
and supervision is understandable because they were least concerned with the aspect as
far as their evaluation is not affected. Their dissatisfaction about effective and consistent
guidance by the faculty and cooperative school teachers indicated the real picture of

commitment of the teachers generally observable in our education system.

The dissatisfaction of the prospective teachers with the physical and pedagogical
environment of cooperative schools was indicative of poor physical and pedagogical
conditions of our schools. The analysis revealed that feedback by the faculty and
cooperative teachers was neither proper nor regular, even then the satisfaction of
prospective teachers with evaluation and grading process is surprising, which raises
guestions about the reliability and validity of the evaluation system of the practicum

exercise.
RECOMMENDATIONS

= The teacher education institution and its faculty should develop a good
understanding and proper liaison with the staff of the cooperative schools for
proper planning conduct and evaluation activities of practicum programs.

= Suggestions should be invited from the prospective teachers for the planning and
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the conduct of practicum programs.

= Supervisory practices should be made more valid consistent objective and
transparent as the prospective teacher's satisfaction on this aspect is surprising.

= The teacher training institution should provide effective and proper guidance
facilities to the prospective teachers in consultation with the cooperative schools.

= Arrangements should be made for the presence of the cooperative teachers and
allotment of proper subjects and classes to the prospective teachers in
cooperative schools.

= The physical and pedagogical environment of the cooperative schools should be
improved and made encouraging.

= The evaluation and feedback process of practicum should be made more valid
objective and transparent.
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